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Introduction

““Twisted Tongues’ Take the Stand” addresses the intersection of California’s
immigration policy and educational reform, acknowledging how diasporic communities
solidified their students’ educational interests through sustained, multifaceted activism across the
twentieth century. This thesis aims to demonstrate the cross-generational impact of restrictionist
immigration policy, illuminating common trends in defensive and responsive litigation over
pressing educational issues. Hence, this thesis considers educational reform impacting

national-origin minority students as a whole—both: »ztive and foreign-born children demarcated

by the “physical, cultural, or linguistic” traits ¢ | ancestry.! Local, state, and federal
immigration policies had a sweeping effect .- ~uin minority students who experienced
discrimination in education, regardless of thei: . -~ .z status. Crucially, the category of

national-origin minorities encompasses this article’s various subjects and leaders in educational
reform, who demonstrated strong ties to diasporic communities, as well as a palpable investment
in pervasive immigrant issues. In sum, ““Twisted Tongues’ Take the Stand” explores the
overarching legacy of immigrant activism—the strategies national origin minorities employed on
the road to litigating central issues in equal educational opportunity.

Legal advocacy played a central role in the various stages of educational reform, where
national-origin minority activism countered waves of exclusionary policies. Through examining
case studies of school segregation, bilingual education, and undocumented students, this thesis

identifies common discriminatory practices and compares advocacy techniques employed by

' CFR (Code of Federal Regulations) § 1606.1 definition of national origin. Note it is defined within the
context of discrimination and denial of equal opportunity.
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diasporic communities to promote educational equity. Although rhetorical strategies varjeq
between cases, this thesis argues that the core means of advocacy remained consistent.
Ultimately, national origins minorities had to navigate racialized assessments and solidify thej,
membership in the national community.

Drawing inspiration from legal, sociological, and educational historical scholars sycp, as
Michael Olivas, Leisy Abrego, and Richard Valencia, this thesis explores the connection between
immigration policy and responsive educational programs. However, most of their legal historicg)
analysis includes scattered case law across the country, occasionally narrowing focus on
precedent set in Texas. When it comes to scholarship within California, a comprehensijye
overview throughout the 20th century is notably lacking, with observations instead concentrated
on shorter clips of time—like the 1930s, the 1990s, and of course the implications of DACA

after 2012. Hence, this thesis narrows its geographic focus on California and expands its
temporal scope to cover the 20th century, building upon strategies ar’ issues explored by legal
historical scholars nationwide.

This thesis relies on case-specific secondary sources—law review articles, think tank

publications, and other journal €ssays—to gauge pivotal shifts in educational reform, as well as

contextualize immigration patterns alongside state politics. In addition to illuminating the
environmental backdrop for key events, these sources provide scholarly insight into the scope

and impact of specific case studies. For primary sources, this article examines an assortment of

newspaper articles documenting national-origin minority activism, often bridging the efforts of

civil rights organizations and local communities' response to educational issues. When

examining legal advocacy, this thesis considers the rhetoric utilized by national-origin minorities

and the organizations they collaborate with. Newspaper articles similarly demonstrate the
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rhetoric of restrictionist advocates, who range from social scientists, political figures, INS law
enforcement, and other vocal members of the public. Finally, this thesis examines the briefs,
transcripts, and supplementary litigation files of the cases themselves, dissecting what rhetorical
strategies national-origin minorities and legal civil rights organizations employed on the road to
contest unfair educational practices, as well as the practical considerations of critical rulings.
Chapter 1 presents the litigation process—the rhetorical tactics Mexican communities and
their plaintiffs employed—to dismantle school segregation at a local level, as in the case of
Alvarez v. Lemon Grove (1931), then onto the federal level in Mendez v. Westminster (1947). In
California, the Mexican community’s presence endured long before the modern state’s inception

and continued after the Mexican Government's cession of Alta California in 1848. Despite their

longstanding presence in the state, these case sti'" - "kt the recurring conception of
foreignness towards Mexican American comu. . -1 with other racialized conceptions
that stymied their right to equal-opportunity «: i-lux of Mexican immigrants
between 1910 to 1930 initiated a dramatic tran:icr: .5 within educational policy, ramping up

the creation of Americanization schools throughout southern California in particular. Mexican
families and communities, however, did not always accept the establishment of separate schools
or curricula for their children. Early into the century, many contested their second-class status.
California’s pattern of responsive immigration policy carried over well into the latter half
of the twentieth century, as the state’s educational initiatives melded alongside migrational
trends, assuming various experimental forms. The interim of the 1950s to 1960s shifted from the
question of segregation to the new challenge of integration. Chapter 2 presents one of the Golden
State’s more unique forms of integration, bilingual-bicultural education, which rode the tide of

the Civil Rights Movement during the 1970s and 1980s. While Lau v. Nichol featured Chinese



American students, Chapter 2 demonstrates how the maintenance, or on-the-ground Practiceg, of
bilingual-bicultural education, required consistent involvement of various diasporie
Communities, with immigrant families and advocates for national-origin minorities parﬁcipating
in reformative processes, functioning as vital lifelines to local programs. Chapter 2 further
illustrates what consequences arose when school districts severed the lifelines of commupity
involvement, This phenomenon, in conjunction with restrictionist English-only initiatives,
contributed to bilingual-bicultural programs’ gradual disintegration.

Notwithstanding the dismantling of bilingual programs, the courts upheld the right
educational access to all, regardless of legal status, Chapter 3 investigates the “policy neutra)»
reasoning of the Supreme Court’s ruling in Pyler v, Doe, how it consolidated equal protection
and education for undocumented students alongside state resources, and how Californig

Proposition 187 tested its strength in a series of legal challenges in 1994. A cross all chapters,

community activism, and legal action amongst national origin minorities

~+oved instrumenta] i
Preserving their students rights to equal Opportunity education, This the 1estigates the
Strategies implementeq during different stages of educationg] reform, and how hational origin
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considered throughout the litigation process. They, then, became all the more pronounced during
Lau’s practical application of bilingual education in schools. While the caselaw and educational
initiatives this thesis will discuss involved vaﬁous ethnic and racial communities throughout the
state, featuring Mexican and Latin American actors serves to reflect the state’s demographic
realities. Still, this thesis utilizes the term “national origin minority” to account for cases like Lau
where the contribution or involvement of different races must be recognized, rather than focus
entirely on one race or ethnicity, or categorically omit the conversations other communities
provided during the policy reformation process. However, due to this thesis’s focus on rhetorical
strategies employed during the policy reformation process, extensive consideration of leading
advocates’ unique racial challenges must also be addressed. This priority, particularly in Chapter

1, is justified when considering how restrictionist rhetoric 2o scholarship in California

overwhelmingly targeted Latin American commun::- national origin minorities had to

contend with unique brands of discrimination. Thir . .1 reformed the contours of national

membership.

Limitations imposed through racialized constructions obstructed national-origin minority
students' equal access to education, demanding they perform above expectations to solidify their
educational interests. This thesis will examine several cases where restrictionists viewed
education as an assimilative tool and questions the recurrent pattern of assessment students
confronted during educational programs’ development. From Americanization school practices
to later renditions of English-only curriculum, national-origin minority students confronted a
barrage of IQ or literacy tests, evaluating their placement in the state’s educational system.
Consequently, students’ academic success served to inform policymakers' estimation of their

assimilative potential, shaping the framework for educational programs down the line. Legal
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historical and political scholarship, like that of Michael Olivas or Abrego Leisy, oftep featupe
Proactive students who came to the stand—those who petitioned in court or engaged jp, Medi
of public protest. Although their activism proved valuable, this thesis wishes t0 consige, oty

sphere of influence students held during educational reform, simply by participating j, the © state
various educational experiments. In other words, students’ mere existence in the schog] System

from their demeanor to their academic performances, determined educational policy analygjs

From the scores produced in IQ tests and literacy tests to the behavior they exhibiteq ; in fropt of

faculty and staff, students faced heightened assessment during critical periods of educatiopg

reform.

Additionally, this thesis seeks to acknowledge this phenomenon of assessment, oy
heightened scrutiny, outside the academic space, and into spheres of student activism, Ag this

thesis will note in Chapters 1 and 2, student representation and engagement in the court had to

consolidate common perceptions towards their race. Arguably, one of the most pervasive Proxies

for discrimination was assessing English proficiency. The phrase “twistec - ngue” refers to the

difficulties non-native speakers may face when learning a new languag« istorically, however,
it had been associated with common forms of language discrimination and prejudice, sometimes
used as a derogatory term towards foreigners.’ In several cases that will be discussed, students

who spoke on the stand had to demonstrate strong English language skills, in addition to meeting
behavioral and academic standards, currying favor from local or federal justices. This heightened

level of scrutiny carried over into the general public sphere, as Latin American students who

engaged in forms of public protest fell subject to gross criticism. Restrictionists depicted

? Taken from the Cambridge and Merriam-Webster Dictionaries.

* Lamont, Tom, ‘Why do we stereotype accents,’ The Guardian, 2014, See also Mochizuki, Mike,
‘Linguistic Stereotyping and Minority Groups in Japan," Routledge 2017.
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students’ advocacy as an extension of anti-nationalist behavior, their freeform expression of
multiculturalism as grossly foreign.

The minority groups with unique linguistic skills, who expressed themselves effectively
in diverse languages and mediums, had crossed the boundaries set by the restrictive policies for
national membership. “‘Twisted Tongues’ Take the Stand” emphasizes the significance of their
expression in shaping the educational opportunities for students belonging to national-origin
minorities. By analyzing the legal tactics employed by these groups in response to restrictive
policies, this research offers insights into the enduring impact of immigrant activism. Over the
years, California has become a more diverse state due to the growing networks of various

diasporic communities whose advocacy has preserved educational opportunities for students and

strengthened their position in the national commuify.
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Chapter 1

School Segregation

“We come then to the question presented: Does segregation of children in public
schools solely on the basis of race, even though the physical facilities and other
"tangible" factors may be equal, deprive the children of the minority group of

equal education opportunities? We believe that it does.”

- Chief Justice Earl Warren

The Lemon Grove Incident

In the late 1920s, the Hoover Administration set a firm anti-immigrant standard during a series of

half a million Mexicans and U.S. citizens of

repatriation programs nationwide, expelling almost
» deported from Los Angeles alone.* California’s

Mexican descent, with “hundreds and thousands

een lawful and unlawful

deportation plans in the early 1930s made little distinction betw

migrants.® Neither did plaus for 7o “Mexican” schools across the state. In principle,
deportation and segregatio’ pr - »fforts to promote Americanization, demarcating
immigrant groups according 1o U ‘veir assimilative potential, or lack thereof. The

local school board of Lemon Grove i ., considered this question, and in 1931, released

its proposal to build a separate school for Mexican American students. The proposal denied

explicit intent towards segregating Mexican students from their White counterparts, instead

4 Robert R. Alvarez, Jr., “Jim and Jose Crow: Conversations on the Black/Brown Di 2
: p ’ : n Dialogue,” Journal of
A:van and African Studies, 2:016. 350. ., Robert R. Alvarez, Jr., "The Lemon Grove Incigdent: The Nation's
flrst Successful Desegregation Court Case,” The Journal of San Diego History (Spring 1986). 116-136.
lg;:le liria]nd E Research Associates, “Mexicans in California,” 4 Report to Governor Clement C. Young.
. The report categorized any person of Mexican descent i : ) 3
61{1, A]varez, i ] TosE Crong, cent as a Mexican National.
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claiming to generally provide “better instruction” for “backward and deficient children,” only
leaving room for “one or two exceptional” cases.” Quickly, the decision erupted into a famous
lawsuit against the district, Roberto Alvarez v. the Lemon Grove School Board (1931), reputed as

the first successful desegregation case in the country.

Alvarez Junior, Alvarez Senior

During his research as a Ph.D. student, Robert Alvarez Jr. learned of the unique position his
family played in the “Lemon Grove Incident.” “An exemplary student who spoke English well,”

Robert’s father, Roberto Alvarez Sr., represented his community as the case’s plaintiff, selected

by the neighborhood to testify in cui . 7 he lawsuit developed through extensive local activism
after Alvarez Jr.’s grandparents jo; - -+ Mexican families to form EI Comité de Vecinos
de Lemon Grove (The Lemon G- - ors Committee).”

Upon interview for the !~ .1 Grove Incident documentary, Alvarez Sr. and several

other students recounted their experience of being stopped at the entrance of their main school
one January morning, redirected by Principal Jerome T. Green to a “new school” fellow students
dubbed La Caballeriza, or “The Barn.”'° The “school” was a decrepit two-room structure
expected to hold at least 85 students from four different grade levels. Situated along the

“northerly section of town” where most Mexican families resided, the school had purportedly

7 Id. Alvarez, Lemon Grove Incident.

8 Id.; Ruiz, V. L. “South by Southwest: Mexican Americans and Segregated Schooling, 1900-1950.”
Magazine of history 15, no. 2 (2001): 26.

® Arredondo, Maria Luisa. “LEMON GROVE: EL PODER DE LA UNIDAD.” La Opinidn (Los
Angeles, Calif). Los Angeles, Calif: My Code Media, 2004.

1o West, Gail., Navarre. Perry, Doug. Jacobs, Bill. Brinsfield, Ann. Richardson, Guillermo.
GOmez-Peiia, Luisa. Vargas, Paul. Espinosa, Frank. Christopher, and Robert. Alvarez. The Lemon
Grove Incident. New York, N.Y: Cinema Guild, 1985.
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been designed in the interest of “student safety.” "' Rather than accep Udenyg

y tudents i
instead chose to return home Principal Green later directly confronted s the nonhem
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Part of town handing a document over to 12:year-old Roberto Alvarez Sr. while the boy Playe

With neighborhood children,

“[Principa] Green] gave me the piece of paper,
10 sign the Jeft side of the shee
Not...When I came
Alvarez g 12

and told me to get [all the fami)j
tif they’re coming, the right side if they’re
Ome, my uncle took the paper and tore it up,
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- Roberto

The local §gp, Diego Syn Published articles

etailing Mexican students’
“school strikes ”

“thrown oyt »13 Although aware of the “Mexican”

school’s ey ;.
Constructiop, parents expregseq Surprise at the Jack of prior congy]
administration. After Meeting with County Superintendent, Ida Yo

rk, who claimed ¢, “know
nothing aboy» the plan, the Committee demanded gy, assembly

th schoo] administration.
“What we learned there Was very far from What we Wanted to Je

am... We are not looking for
disturbances, What we wan i fair [legal] Play and we Will have j¢ »14

|
"Id. Alvar, Z, Lemon Groye Incident.
"2 1d, West.
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